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INTRODUCTION 

 

Special Education Needs are defined in the “Education for Persons with Special Education Needs Act 2004” as follows 

‘A special education need refers to a person who has a restriction in capacity to participate in, and benefit from 

education, due to an enduring physical, sensory, mental health, or learning disability, or any other condition 

(including exceptionally able pupils) which results in a person learning differently from a person without that 

condition.’ 

 

For the purposes of this policy, we define inclusion as ‘The process by which a school attempts to respond to all 

pupils as individuals by considering and adapting its curricula, organisation and provision.’ The goal of inclusion is not 

to erase differences, but to enable all pupils to belong within an educational community that validates and values 

their individuality. 

 

This policy was formulated by the Principal and staff of Powerstown Educate Together National School, assisted by 

guidelines from the PDST and SESS facilitators. This policy reflects D.E.S. circulars 07/02, 08/02, 24/03 and 02/05. 

 

AIMS 

This policy is intended to provide practical guidance to teachers, parents and other concerned persons on the 

provision of effective learning support to pupils experiencing or likely to experience learning difficulties. The policy 

will also fulfil our obligations under the Education Act 1998, Education and Welfare Act 2000 and Disability Bill 2002. 

• To outline procedures and practices to be followed in relation to pupils with special educational needs. 

• To enable pupils to participate in the full curriculum. 

• To develop positive self-esteem and positive attitudes about school and learning in pupils. 

• To enable pupils to monitor their own learning and become independent learners. 

• To provide supplementary teaching and additional support in English and/or Mathematics and other areas as 

required. 

• To involve parents in supporting their children. 
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• To promote collaboration among teachers in the implementation of whole school policies on continuum of 

support strategies for pupils. 

• To provide suitable teaching for those with high and low incidence needs. 

• To establish testing and assessment guidelines so intervention (in or out of class) can be more immediate. 

• To establish early intervention programmes designed to enhance learning and to prevent difficulties in 

learning. 

 

PRINCIPLES 

Effective learning programmes are based on the following principles: 

• An ethos of inclusion, well-being, high aspirations and goal setting for social and academic needs. 

• An enabling environment. 

• Staff knowledge, reflection and continued professional development. 

• Effective relationships and collaboration with parents, students, peers, professionals and school staff. 

• Effective whole school policies and parental involvement. 

• Individualised learning programmes through assessment of curriculum, social skills, emotional skills, motor 

skills and behaviour. 

• Differentiation through a variety of strategies and approaches. 

• Provision of intensive early intervention. 

• Direction of resources to pupils in greatest need. 

 

SCHOOL PHILOSOPHY 

Powerstown Educate Together National School promotes an inclusive learning environment that is equality based, 

co-educational, child centred and democratically run. We aim to provide a holistic approach to education, taking 

account of individual needs, abilities, interests, and social and cultural backgrounds. We strive to create a positive, 

caring and inclusive environment conducive to learning, enabling each child to reach his /her full potential with 

confidence and enthusiasm. We promote an atmosphere where staff and pupils respect themselves and others and 

where each person takes responsibility for his/her own actions. 
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ENROLMENT OF CHILDREN WITH SPECIAL NEEDS 

 

 ENROLMENT IN A MAINSTREAM CLASS 

Parents are given an enrolment and information form to complete prior to their child enrolling in the school. On this 

form parents are asked to give details of assessments the child may have had.  

The school stresses the importance of parents informing the school of any ‘special need’ their child may have.  

If a pupil has an identified special need and is already receiving a service from another organisation, it is the 

responsibility of the parents to notify the school.  The Special Education Needs Organiser (S.E.N.O.) is contacted at 

the earliest opportunity so as to apply for resource teaching/S.N.A. assistance for the pupil.  The principal and 

Special Needs Co-ordinator will read all current reports on the child prior to receiving the child in school. Having 

gathered the relevant information, the Board of Management will ensure that a child with Special Education Needs 

will be educated in an inclusive environment, unless the degree or nature of those needs is not in the best interests 

of the child and that it does not interrupt the effective provision of education for children with whom the child is to 

be educated.   

Please see PETNS Enrolment Policy for further details.   

 

Programmes will be designed by the Class Teacher to facilitate inclusion of pupils with additional needs in all aspects 

of the curriculum at their ability and competence levels. This could include oral and group work, social skills 

activities, communication and language activities, practical learning experiences, a buddy system, circle time, 

computer skills etc. Relevant school personnel will be made aware of the special educational needs of the pupils and 

of the strategies necessary to integrate them in all aspects of school life. 

 

ENROLMENT IN SPECIFIC SPEECH AND LANGUAGE CLASS 

Powerstown ETNS has one class for children with Specific Speech and Language Disorder (SSLD) which caters for 

children with a diagnosis of SSLD from Senior Infants to 3rd class.  The maximum enrolment in the class is 7 children, 

in line with Department regulations, in order to allow for intensive educational and Speech and Language Therapy 

(SLT) programs suited to each child’s needs.  The class is staffed by a full-time  teacher, and a part-time Special 

Needs Assistant (S.N.A.). The HSE provides the services of a Speech and Language Therapist for 2.5 days per week.  

Eligible pupils may spend up to a maximum of two years in the SSLD class.   
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In order to enrol a child in the SSLD class, he or she must meet specific criteria as outlined in the PETNS’s Specific 

Speech and Language Disorder Enrolment Policy.   

 

CONTINUUM OF SUPPORT TEAM 

The Continuum of Support (C.O.S.) team consists of the Principal and teachers providing resource, learning support, 

language support for pupils with English as an Additional Language (EAL) and S.N.A.s where applicable. 

The C.O.S. team meets weekly to discuss any SEN related queries relating to children in the school.  An agenda is 

written up by the S.E.N. Coordinator and shared with the C.O.S. team and principal several days before the meeting. 

Items to be discussed may include upcoming testing, I.E.P. meetings, development and review of support plans, 

children in need of additional support etc. There is an option to add ‘Any Other Business (AOB)’ at each meeting of 

each meeting.  

The C.O.S. team also meet once monthly with individual mainstream teachers to discuss the progress of children 

currently receiving additional support.  Individual Education Programmes (I.E.P.s) and C.O.S. plans are drafted, 

reviewed or updated following these meetings. 

School-wide Parent Teacher meetings are held in November and May/June each school year. However, parents may 

request a meeting with the class teacher or members of the C.O.S. Team at other times of the year to discuss 

concerns or queries in relation to the learning progress of their child.  

The C.O.S. team schedule Individual Education Plan Meetings bi-annually (October and February). C.O.S. team 

schedule Continuum of Support Meetings with parents as necessary throughout the year.  

 

CONTINUUM OF SUPPORT APPROACH 

The C.O.S. Team, with the principal and relevant teachers, adopt the C.O.S. approach to intervention.  The C.O.S. 

guidelines encompass a problem-solving approach to understanding and developing interventions for pupils 

experiencing a range of learning,  behavioural, emotional or social difficulties. The needs of pupils with special 

educational needs can best be considered in terms of a continuum and therefore the support given is also on the 

basis of a continuum. 

 

STAGE 1: CLASSROOM SUPPORT  
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Classroom Support: An intervention process co-ordinated by the class teacher and carried out within the classroom 

Classroom Support is the most common, and typically the first, response to emerging needs. It is a response for 

pupils who have distinct or individual educational needs and who require approaches to learning and/or behaviour 

which are additional to, or different from, those required by other pupils in their class. 

Problem solving at this level typically begins when a parent or teacher has concerns about an individual pupil. 

The teacher and parents discuss the nature of the problem and consider strategies which may be effective.  

Classroom Support incorporates the simple, informal problem-solving approaches commonly used by class teachers 

to support emerging needs e.g. 

 

• Teachers plan, implement and review classroom rules, incentives and consequences to meet 

the needs of all pupils, paying particular attention to those who may be inattentive, 

impulsive or disruptive. 

• Teachers place their classroom within the wider context of the pupils’ lives. For example, 

they consider if a pupil’s basic needs such as food, warmth, shelter, safety and security 

are adequate. 

• Teachers reflect on the classroom learning environment and consider how physical 

conditions, relationships, classroom discipline, teaching and learning can sustain difficult 

behaviour. 

 

The dedicated time for SPHE provides a valuable means for building positive relationships, developing positive 

behaviour and for addressing particular needs observed in the class group through topics such as ‘I am unique’; 

feelings; decision making; belonging; identity and self esteem; or through social skills training which can focus on 

many of the skills that pupils need for success in school. 

In some situations, when all of the above has been considered and interventions are put in place, they may be 

sufficient to meet the needs of pupils with behavioural emotional and social difficulties. However, for a small 

minority, a decision may be made to initiate a Classroom Support Plan outlining additional, individualised strategies 

to support a pupil’s learning.   
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STAGE 2: SCHOOL SUPPORT 

School Support: An assessment and intervention process which is usually co-ordinated by the learning 

support/resource teacher working alongside the class teacher. Interventions at this stage will be additional to 

those provided through classroom support. 

 

In some cases interventions at classroom support level are not enough to fully meet the pupil’s special 

educational needs. A review at Classroom Support level may result in  

✓ the pupil no longer needing a Classroom Support Plan 

✓ the pupil continuing to have a Classroom Support Plan 

✓ or the initiation of a School Support Plan. 

 

If a School Support Plan is required, a more intensive problem-solving process is initiated.  Information is 

gathered in relation to the pupil’s strengths and needs through a systematic process of assessment, observation 

and discussion with the pupil and his or her parents.  C.O.S. checklists and templates are used to develop 

individualised interventions to address the pupil’s needs. 

While the classroom teacher retains responsibility for the teaching and learning of the pupil, the C.O.S. teacher 

will be more formally involved at this stage. Resources available under General Allocation may be used to 

intervene in a proactive way to address identified difficulties. If there are a number of pupils with similar 

behavioural, emotional and social needs, it is often appropriate to offer school support through group work 

and devise a group School Support Plan. Issues which may be addressed through group work include (but 

are not limited to): EAL, learning support, social skills, self -esteem, and anger management.  The coordinating 

role will usually be taken by the C.O.S. teacher, in collaboration with the classroom teacher. 

Depending on the nature of pupils’ needs, additional teaching might be offered in the following ways:  

✓ through additional support within the classroom 

✓ through withdrawal within a small group 

✓  through withdrawal on an individual basis 
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✓ through a combination of both in-class and withdrawal support. 

Other interventions appropriate at the school support level include: mentoring systems, peer tutoring and 

buddy systems.  

In addition, where there is a S.N.A. in the classroom, his or her role may be extended to monitor or support pupils 

at particular times of the day, in accordance with criteria set out by the school. 

 

STAGE 3: SCHOOL SUPPORT PLUS 

School Support Plus: Intervention for pupils with more complex and/or enduring difficulties,  whose 

progress is considered inadequate, despite carefully planned interventions at the previous levels. The 

school m a y  request the involvement of relevant external services at this stage, in order to carry out more 

detailed assessments and t o  develop intervention programmes. 

 

A review at School Support level may result in; 

✓ the pupil no longer needing a School Support Plan 

✓ the pupil continuing to have a School Support Plan or 

✓  the initiation of a School Support Plus Plan 

 

If pupils’ special educational needs are severe and/or persistent, they are likely to need intensive support and an 

Individual Educational Plan (I.E.P.).  The National Educational Psychology Service (NEPS) psychologist might be 

consulted at this stage.  

The information from Classroom Support and School Support work will provide the starting point for problem-

solving at this level. A review of the work already done at classroom support and school support will provide important 

information for a pupil’s I.E.P..  

Some pupils at the School Support Plus level of the process may have their needs met through the general 

allocation model. For others, who have met the criteria for low incidence disability, the National Council 

for Special Education (NCSE) may have allocated resource teaching time to the school in order to 

meet their needs. While not yet a legal requirement, best practice suggests that all pupils needing support at 
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this level would have their needs and interventions detailed and monitored through an I.E.P..  

Depending on the nature of pupils’ needs, additional teaching might be offered in the following ways:  

✓ through additional support within the classroom 

✓ through withdrawal within a small group 

✓ through withdrawal on an individual basis  

✓ through a combination of both in-class and withdrawal support.  

 

SELECTION CRITERIA FOR SUPPORT 

 

Support plans are initiated based on concerns which have been expressed by the classroom teacher, a member 

of the C.O.S. Team or by the child’s parents. 

While most pupils’ initial needs should be met through classroom based interventions, a small number of pupils 

may arrive at school with difficulties that are more significant or which are immediately recognised. In 

such cases, it may be more appropriate to begin with a School Support or School Support Plus Plan. Most 

of the pupils to whom this applies will be new to the school. However, for some pupils, it may be appropriate 

following an event which has impacted significantly on them and on their learning capacity in school.  

If concerns remain after initial intervention and additional support from the teacher and C.O.S. team, the school may 

request a consultation and assessment of the pupil’s needs from an external professional. Where this is the case, the 

parent’s permission in writing is sought. If the parents decide not to give their permission for the pupil to receive 

extra support, a written record of their decision signed by the parents will be kept in the child’s file. 

 

C.O.S. PROFILES AND PLANS 

C.O.S. Plans will be developed in accordance with the Learning Support Guidelines issued by the D.E.S. in 2000, NEPS 

Special Educational Needs Continuum of Support Guidelines (2007), Disability Bill and Circular 02/05. Support plans 

will address the pupils’ needs and learning priorities 

CLASSROOM SUPPORT PLANS 
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Classroom support plans will be developed by the classroom teacher and monitored through teacher observations, 

progress records, test results, checklists, etc.  Documents should be stored in the teacher’s assessment folder. 

SCHOOL SUPPORT PLANS 

School support plans are co-ordinated by the C.O.S. teacher in collaboration with the class teacher.  Informal 

assessment should be carried out (e.g. observations, checklists, interviews, teacher-designed tasks, analysis of work 

samples) in order to inform this plan.  C.O.S. teachers are provided with checklists and templates to guide this 

process.  School support plans should be monitored through systematic observation and assessment, and records of 

such should be maintained.  The plan should then be reviewed at the end of each instructional term.  School support 

plans should be discussed with parents and signed if parents are in agreement with the targets laid out in the plan.  

School Support files are maintained by the C.O.S. teacher.  Files should include: 

o Assessment records, i.e. observations, checklists, work samples, etc. 

o Support plan 

o Short term planning records 

o Progress review records (Termly) 

SCHOOL SUPPORT PLUS PLANS 

School Support Plus Plans are co-ordinated by the C.O.S. teacher in collaboration with the pupil, the pupil’s parents, 

the class teacher, the S.N.A. and relevant therapists.   An individual pupil file should be developed to include a log of 

actions / professional conversations, a pupil passport, a pupil profile, an I.E.P., a target summary sheet, progress 

review records, assessment records, short-term planning and daily teacher observations, S.N.A. observations, 

professional reports, referrals and applications, resource and a pupil work folder, as outlined below. 

1. Log of Actions: 

A log of actions, i.e. meetings, referrals, professional conversations with therapists/previous schools, etc. 

should be maintained on the pupil’s file on Aladdin.  This helps to maintain good communication between all 

staff working with a child. 

 

2. Pupil Passport: 

Summary sheet of important information about the child – likes, dislikes, strengths, needs, etc. 

 

3. Pupil Profile: 

A detailed profile of the child’s performance levels, strengths and needs across a number of domains.  This 

information should be gathered based on informal assessment (checklists, structured observations, tasks) as 
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well as interviews with the student, parents, current and previous teachers, S.N.A.s and other professionals.  

The profile should be continually updated based on ongoing assessment.  This profile should provide 

information in relation to 

o Child’s personal details 

o Formal assessment results (based on professional reports, standardised tests results) 

o Informal assessment results (based on checklists, interviews, etc) 

o Access to the curriculum 

o Details of the child’s performance in some or all of the following areas: 

➢ Social and interpersonal skills 

➢ Behaviour 

➢ Language and communication 

➢ Literacy 

➢ Numeracy 

➢ Motor skills 

o Other relevant information 

o Learning Strengths and attainments 

o Priority Learning Needs 

 

4. Individual Education Plan (I.E.P): 

A meeting will be held with teachers, parents, S.N.A.s and students (where relevant) biannually (October and 

February) to develop an individualised learning program, informed by the pupil profile.  This plan should be 

signed by all members who attended the meeting.  An I.E.P. should include the following: 

o SMART Learning Targets (Specific, Measurable, Attainable, Realistic, Timed) 

o Differentiated Learning Strategies appropriate for the child 

o Class based learning activities 

o Any exemptions that may be in place 

o Supplementary Support activities 

o Type of support e.g. In class- group 4 times per week 

o Resources available 

o Home Support Activities 

 

5. Target summary sheet: 
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Each student’s targets are reviewed monthly with class teachers, S.N.A.s, C.O.S. teachers and pupils (where 

appropriate) to discuss progress.  A summary of the pupil’s monthly targets will be written in child-friendly 

language and shared with the child.  Three copies of this target sheet will be printed – for child’s file, parents 

and class teacher. 

 

 

6. Progress review records: 

A detailed record of the work completed by the child and the progress made on his or her targets should be 

written by the C.O.S. teacher each month (i.e. Cuntas Míosúil) and added to the child’s file. This should be 

shared with the class teacher. 

 

 

7. Assessment records: 

Informal assessments carried out by the C.O.S. teacher should be stored in the child’s file. 

 

8. Short –term planning and daily observations: 

C.O.S. teachers’ short-term plans for each pupil should be stored in the pupil’s file with notes and 

observations to record the pupil’s performance. 

 

9. S.N.A. observations: 

S.N.A.s should be provided with an observation template which has been adapted to monitor the child’s 

targets, behaviour patterns, etc.  These observation sheets should be collected at the end of each month to 

inform support teachers’ progress review reports and stored in the pupil’s file. 

 

10. Professional reports: 

Reports from professionals (e.g. psychologists, OTs, SLTs, physiotherapists, etc.) are stored in the pupil’s file. 

 

11. Referrals and applications: 

Referral forms and applications completed for a child (e.g. NCSE, therapists) should be stored in the pupil’s 

file. 

 

12. Resources: 

Useful resources which have been developed by staff or provided by therapists should be stored in the 

pupil’s file. 
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13. Pupil work folder: 

Each child attending resource will be provided with a ring binder for his or her work.  Work will be 

subdivided according to the child’s I.E.P. targets. 

 

ROLE OF THE CLASSROOM TEACHER (L.S. GUIDELINES PG.42) 

The class teacher has primary responsibility for the progress of all pupils in his/her class, including those selected for 

supplementary teaching.  The role of the classroom teacher in supporting pupils with additional needs is outlined 

below. 

CLASSROOM ENVIRONMENT 

A particular responsibility of the class teacher is to create a classroom environment that promotes differentiation.  

Children with S.E.N. should be provided with a learning environment that is well-organised and predictable.  Children 

with sensory difficulties may be provided with additional resources or strategies to minimise distraction or the 

experience of stress.  

 

PLANNING 

Where a pupil is selected to receive supplementary teaching, it is essential that the class teacher contribute to the 

development of learning targets in the pupil’s Support Plan, and to the planning and implementation of activities 

designed to attain those targets. Where supplementary teaching cannot be provided for a pupil, or is being 

discontinued, the class teacher will need to develop and implement a support programme that meets the pupil’s 

changing needs.  Each child should be provided with a learning programme that is clearly presented with plenty of 

opportunities for success. 

 

LEARNING CONTENT 

Pupils with S.E.N. will be facilitated to access and participate in all areas of the curriculum. Realistic learning goals 

and expectations will be adopted in relation to the pupil’s overall progress. The curriculum and presentation of the 

curriculum will be adapted and differentiated as needed.  Differentiation may be achieved by using a variety of 
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teaching strategies, by grouping pupils for instruction, by providing strategies for reading and problem solving, by 

adapting learning materials and by liaising closely with parents.  

Where the pupil is unable to participate in the class curriculum, an individual programme of work will be designed 

for the pupil in consultation with the C.O.S. teacher. Depending on the level of need, a S.N.A. may be assigned to the 

child at certain times of the day. The teacher will encourage active participation of the pupil in the class. There will 

be a balance between the provision for the pupil’s academic and social needs. ICT may be used to further facilitate 

the pupil’s learning. 

Certain pupils may have a recommendation for an exemption from Irish.  However, parents must request this 

exemption and give their consent in writing to the Principal (See Irish Exemption Policy).  Children granted an 

exemption from Irish will continue to participate in Oral Irish lessons. 

Homework is allocated by the class teacher. The S.E.N. teacher may also set homework for the pupil (in consultation 

with the child’s parents). 

 

LEARNING SUPPORT 

Learning Support Teaching is generally conducted within the mainstream classroom in the form of Co-operative 

Teaching.  (Please see Co-Teaching Policy for further details). 

Occasionally, it may be more appropriate for a pupil to receive additional support outside of the mainstream 

classroom.  The following criteria will be used to identify pupils who may require additional learning support:  

1. Pupils scoring at or below the 12th percentile in literacy on standardised tests (Drumcondra Reading and 

Spelling tests administered in May) 

2. Pupils scoring at or below the 12th percentile in mathematics (Sigma –T administered in May) 

3. Pupils diagnosed as having a disability by an outside professional agency (e.g. Specific Learning Disability, 

Mild General Learning Disability or Speech and Language Delay/Disorder) but do not meet the criteria to 

allow the school to obtain resource hours for their benefit. 

4. Pupils who have been identified as being exceptionally able by the Class Teacher will have a Support Plan put 

in place using the C.O.S. templates. The Class Teacher will challenge the child where possible by 

differentiating the curriculum. If necessary the child will be tested using an appropriate diagnostic test. 

Depending on the results of these tests, these pupils may be offered extra support by participating in more 

senior class lessons where possible to extend their learning. This will be discussed with the parents, class 
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teachers, C.O.S. teachers and principal before implementation to ensure clarity and open communication.  

This may occur, for example, during Guided Reading or maths sessions to fully support the exceptional 

abilities of these children. Records of all interventions will be kept. 

5. Early Intervention in Literacy (Infants to 1st class who continue to experience difficulty, despite interventions 

by the class teacher and C.O.S. teachers – the class teacher will be asked to provide recorded/written 

evidence of interventions adopted) 

6. Early Intervention in Mathematics (Infants to 1st class who continue to experience difficulty, interventions 

by the class teacher and S.E.N. teachers – recorded evidence of interventions used will be required) 

7. Pupils scoring above the 12th percentile on a standardised test in literacy but who continue to experience 

difficulty, despite stage 1 interventions by the class teacher  

8. Pupils scoring above the 12th percentile in mathematics but who continue to experience difficulty, despite 

stage 1 interventions by the class teacher. 

*Junior Infants are generally withdrawn for support until the October midterm break, although this may be extended 

until the end of Term 1 depending on the needs of the individuals and the class as a whole. 

 

RESOURCE TEACHING 

 

Pupils who have been assessed by an outside professional agency and who have been diagnosed with a recognised 

low incidence disability may qualify for resource hours. Once the school receives a report recommending support for 

the child, parents’ permission is sought to make an application to the S.E.N.O.. The school may be allocated resource 

hours for the benefit of the child by the S.E.N.O. using the Low Incidence Model. Parent’s permission is sought 

before a child is timetabled for support. The C.O.S. teacher and class teacher, in consultation with parents and 

outside agencies, will design an I.E.P. for the child. The I.E.P. will identify specific areas of need for the child and 

these will be incorporated into his/her scheme of work. This child will then receive withdrawal support by a member 

of the C.O.S. team to work on specific targets in their I.E.P.. Withdrawal is carefully timetabled to ensure that pupils 

do not miss out on the core subjects. 

 

 

TRAVELLER EDUCATION 
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Pupils from the travelling community are fully included in mainstream classes. These pupils may receive additional 

help from a support following the C.O.S. approach as outlined above. 

 

LANGUAGE SUPPORT FOR INTERNATIONAL PUPILS 

 

International, non-English speaking pupils are entitled to 2 years language support from first enrolment in an Irish 

school. Oral language communication is the primary focus of the teaching, along with reinforcement of the 

mainstream curriculum. Pupils receive support either individually or in a group. Language support teaching is 

conducted either in or out of class depending on the needs of the children. Children enrolled for longer than 2 years 

may be entitled to additional language support depending on their needs and resources granted by the D.E.S.. 

 

SPECIAL NEEDS ASSISTANTS 

 

A S.N.A. may be appointed to the school to support a child. Parent’s permission is sought before an application is 

made to the S.E.N.O. for a S.N.A.. The S.N.A. works under the direction and supervision of the class teacher in order 

to promote effective learning and teaching. The Principal has the sole responsibility of allocating S.N.A. support 

throughout the school. The allocation will be reviewed annually. 

 

PREVENTION STRATEGIES 

 

In order to support children with additional needs, the following strategies will be used: 

• The development and implementation of agreed whole school approaches to language development e.g. 

phonological awareness 

• Development and implementation of agreed whole school approaches to maths e.g. maths language, 

procedures and methodologies 
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• Class based early intervention by class teachers in language and maths, resulting in the provision of 

individualised planning and teaching 

• Promotion of parental involvement through an induction meeting and parent/teacher meetings 

• Implementation of shared reading programmes 

• On-going observation and assessment by class teachers in all areas e.g. academic progress, physical 

development, sensory processing, speech and language, emotional development, behaviour, social skills, 

etc. 

 

REFERRAL TO OUT OF SCHOOL AGENCIES 

 

Children may be referred to outside agencies if the interventions implemented by the school have failed to address 

the pupils’ needs or if a teacher has specific concerns about a child.  In such cases, the following actions will be 

carried out: 

• The C.O.S. teacher and class teacher will meet with the parents to discuss the need for referral and 

to seek both verbal and written consent. 

• The Class teacher and C.O.S. teacher will complete the necessary referral forms in consultation with 

the Principal and parents. 

• The C.O.S. teacher and the Principal co-ordinate the referral of pupils to outside agencies e.g. 

N.E.P.S. Educational Psychologist, Area Medical Officer. Access to outside agencies will be dependent 

on resources made available by the D.E.S. and/or H.S.E. 

• The relevant support professional may visit and/or liaise with the school. 

• A meeting of the above personnel will be requested with the Principal, Class teacher, C.O.S. teacher 

and parents. 

• Recommendations will be considered and appropriate planning will take place to address the needs 

of the pupil. 

• A review will be requested as needed and recommended before the child transfers to Post Primary 

School. 

 

CONFIDENTIALITY 
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Support Plans are not emailed to class teachers. Plans and documents are password protected and uploaded to the 

pupil’s secured file on the school digital database, Aladdin.  Only members of staff who work with a child will have 

access to these files.  Staff are not permitted to print additional copies of confidential files other than those stored in 

the pupil’s individual file in the Special Needs Co-Ordinators’ records.    Class teachers may keep a copy of the pupil 

passport, target summary sheets and progress review sheets in their assessment folders.    

Any recommendations given by an external professionals e.g. SLT, psychologist, are shared with the class teacher 

and S.N.A.. 

 

PUPILS WITH SPECIAL EDUCATIONAL NEEDS TRANSFERRING FROM ANOTHER 

SCHOOL 

 

Parents of a pupil with Special Needs transferring from another school are asked to provide the school with copies of 

all reports regarding the needs of the child, the child’s I.E.P. and school reports. If resources have been granted to 

the previous school, for the benefit of the child a new application will be made to the S.E.N.O. for those resources to 

be continued after the transfer. Pupils transferring who had been receiving additional support in the previous school 

will continue to get support if they meet the criteria set out in this policy. 

 

PROCEDURES FOR CONTINUING/ DISCONTINUING SUPPORT FOR PUPILS 

The decision to continue/discontinue the provision of support will be based on the following criteria: 

o Does the pupil still meet the criteria as set down in allocation of places for children with S.E.N.? 

o Has account been taken of the overall S.E.N. demands in the school? Circumstances may change – if 

a more urgent need presents itself support for some children could be reduced. 

o Has the pupil achieved some/all of the learning targets? 

o Will the pupil be able to cope independently in the classroom? 

The decision to continue/discontinue support should be made by the C.O.S. team, class teacher and Principal in 

consultation with the parents. 

Pupils may be put back onto a support plan if they begin to regress in the classroom. 
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TIMETABLING 

 

• The C.O.S. teacher and class teacher will agree times for the withdrawal of pupils or for in-class support 

during S.E.N. meetings. 

• The timetable will be drawn up in consultation with the Principal 

• The class teacher and the Principal will be given a copy of each C.O.S. teacher’s timetable and same is 

accessible on school planning website.  

• If pupils are being withdrawn, care must be taken to ensure that pupils are not missing the same subject on 

a regular basis e.g. withdrawal after lunch time 

• Times will be arranged each term so that class teachers can meet and plan with the support teacher and 

S.N.A.. Parents will be invited to attend and contribute to the I.E.P. process in October and February each 

year. 

 

INCLUSIVE EDUCATION FRAMEWORK 

 

Powerstown ETNS is involved in the implementation and development of the NCSE’s Inclusive Education Framework. 

This framework “provides guidance to schools on what constitutes good practice for including pupils with special 

educational needs and is designed to provide clear signposts to schools on their journey towards inclusion”. 

Aims of the Inclusive Education Framework: 

• To encourage whole-school and individual reflective engagement and discussion on the development of 

inclusive practices 

• To support school professionals to plan, implement and review inclusive policies and practices 

collaboratively  

• To outline and demonstrate processes of individual and organisational planning and implementation of plans 

for inclusion 

• To  document the school’s current and developing inclusive practices and record constraints and resources 

associated with inclusion 

• To formulate a coordinated response to the educational challenges associated with inclusion 
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• To foster an ongoing individual and organisational commitment to inclusive practices and policies 

 

Themes: 

The framework consists of ten structured themes relating to inclusion with a number of criteria under each: 

1. Leadership And Management 

2. Whole-School Development Planning 

3. Whole School Environment 

4. Communication 

5. Pupil And Staff Well-Being 

6. Curriculum Planning For Inclusion 

7. Individualised Education Planning 

8. Teaching and Learning Strategies 

9. Classroom Management 

10. Support for and Recognition of Learning 

For further information on each theme and their related criteria go to http://ncse.ie/wp-

content/uploads/2014/10/InclusiveEducationFramework_InteractiveVersion.pdf .  

 

Steps: 

The school is involved in the five steps to assess the quality of inclusive practices and to put in place a process of 

development and improvement. The five steps are as follows: 

1. Preparation 

2. Completion of the self-reflection templates 

3. Action Planning 

http://ncse.ie/wp-content/uploads/2014/10/InclusiveEducationFramework_InteractiveVersion.pdf
http://ncse.ie/wp-content/uploads/2014/10/InclusiveEducationFramework_InteractiveVersion.pdf
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4. Implementation 

5. Implementation Review 

The ten themes should be implemented within three academic years, however this may vary. Engagement with 

these processes should provoke discussion, collaborative solutions and strategic planning for inclusion. A core team 

involving the principal, a member of the BOM, a teaching representative, parents, S.N.A.s, administrative and 

ancillary staff will be drawn up, each theme will be reviewed and relevant action plans will be put in place. 

 

 

STAFF ROLES AND RESPONSIBILITIES 

 

The development, planning and implementation of the Special Education Needs programme is a collaborative 

responsibility shared by The Board of Management, Principal, C.O.S. team, Class Teachers, Parents, and Pupils and in 

some cases the S.N.A.s. 

BOARD OF MANAGEMENT 

 

• Oversee the development and implementation of the Special Education Needs programme 

• Ensure adequate classroom accommodation and facilities to allow for the service to be implemented 

• Provide a secure facility for the storage of records relating to pupils with S.E.N. 

• Support on-going Professional Development for support staff 

• Ratify the Special Education Needs Policy and initiate a review in line with changing guidelines 

 

 

PRINCIPAL 

 

• Assume overall responsibility for the development and implementation of the school’s policy on S.E.N., in 

cooperation with the BoM, Teachers, parents and pupils 

• Work with teachers and parents in the development of the school plan in the context of Special Needs 

• Monitor implementation of the programme 
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• Monitor selection of pupils for supplementary teaching, ensuring that those in receipt of support are those 

in most need 

• Oversee the implementation of a whole school assessment and screening programme to identify pupils with 

learning difficulties and low achievement 

• The Principal has responsibility for allocating support teachers and S.N.A. access to pupils with S.E.N.. 

• Keep teachers informed about external assessment services that are available and the procedures to be 

followed in initiating referrals 

• Liaise with NEPS, S.E.N.O., Cigire Scoile etc. 

CLASS TEACHER 

• Operate a differentiated programme for learning as necessary for the pupil with special needs 

• Implement strategies initiated by the support teacher, designed to assist the pupil with additional needs to 

access the curriculum. 

• Have primary responsibility for the progress of all pupils, including those selected for supplementary 

teaching 

• Support and implement the school plan with the child  

• Implement teaching programmes which optimise learning for all pupils and which, as far as possible, prevent 

the emergence of learning difficulties 

• Implement school policies on screening and pupil selection for supplementary teaching in literacy and 

maths. For this purpose Drumcondra tests and Sigma –T will be administered to all children from 1st to 6th 

class in May each year 

• Collaborate with the C.O.S. teacher in the development of support plans by identifying appropriate learning 

targets and by organising classroom activities to achieve these targets 

• The Class Teacher is responsible for keeping parents informed and will communicate an up to date progress 

report to them. 

C.O.S. TEACHER 

 

• Assist in the implementation of a broad range of whole school strategies designed to enhance early learning 

and to prevent learning difficulties 

• Develop individual profiles and learning programmes for pupils who are selected for supplementary 

teaching, in consultation with the class teacher and parents 
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• Maintain planning and progress records or equivalent for each individual or group of pupils in receipt of 

Special Education 

• Deliver early intervention programmes and provide supplementary teaching in English, Mathematics and 

modification programmes (e.g. behaviour) to selected pupils who are experiencing learning difficulties 

• Co-ordinate the implementation of whole school procedures for the selection of pupils for supplementary 

teaching 

• Contribute to the development of the policy on Special Education at the whole school level 

• Provide advice to the class teacher in areas such as pupil assessment, programme planning, language 

development, reading, writing and maths for pupils experiencing learning difficulties 

• Identify the child’s learning style and communicate with the class teacher how best this can be 

accommodated in the classroom. 

• Contribute at school level to decision making regarding the purchase of learning resources, books and 

materials etc. 

• Liaise with external agencies such as NEPS, Speech and Language therapist etc. 

 

IMPLEMENTATION AND REVIEW 

The implementation of this policy will commence in 2011/2012 and it will be implemented in full by the end of 

2013/2014. The policy will be reviewed in line with any new directives from the DES. 

This policy was most recently reviewed in July 2016. 

 

RATIFICATION 

• This policy was ratified by the Board of Management in 2011. Changes to policy were ratified by the Board of 

Management in September 2016. 


